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Abstract

This paper examines the pronunciation problems of Asian learners of English
as a foreign language. It analyzes phonemic transcriptions of the oral
performance of two adult Japanese EFL learners, reading a written dialogue
text, using the Received Pronunciation model as a reference. Vowel sounds,
intonation, and stress patterns were the areas the learners seemed to struggle
with the most. The paper also proposes some pedagogical implications for
teaching pronunciation to Asian EFL learners, taking into account the linguistic
differences between their native languages and the English language.
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Introduction
One of the challenges of learning English as a second language, especially for
Asian learners, is mastering its pronunciation system, which differs significantly
from many Asian languages, such as Korean, Chinese, and Japanese. These
languages have unique phonemic systems that influence the production of
sounds in English (Phonemic Inventories and Cultural Information Across

Languages, n.d.) Some differences include the number and types of consonants
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and vowels, the use of tones and stress, and the syllable structure (Ohata, 2004;
Coto Academy, 2023). Yoneyama (2001) illuminates the issue with the limited
phonemic inventory in Japanese, which complicates the acquisition of the more
diverse phonetic sounds present in English. This challenge is further
exemplified by Aoyama et al. (2004), who highlights the difficulty Japanese
speakers face with English phonemes such as /r/ and /1/, absent in their
native phonological system.

The role of syllable structure in pronunciation challenges merits attention.
Nakai (2005) contrasts the syllable-timed nature of languages like Japanese
with the stress-timed rhythm of English. This fundamental difference
contributes to difficulties in mastering English stress patterns and intonation,
thereby affecting not only the pronunciation of individual words but also the
overall speech fluency and intelligibility. This paper explores some of these
common pronunciation problems by analyzing the performance of two
intermediate adult Japanese learners in a recorded dialogue.

To put the problem of Japanese learners’ English pronunciation into
perspective, it is worth mentioning that Japan is a monolingual country.
Japanese is the only national language, and English is studied as a foreign
language (EFL). This means that in Japan the language of the classroom is not
English, and as a result, students have limited opportunities to hear and
practice English with native or proficient speakers. Some of the common
pronunciation mistakes that Japanese learners make are related to vowel
length, consonant clusters, word stress, and intonation. Students at the Junior
and High schools have about 140 hours of English lessons in a year (curriculum
guideline of the MEXT). Prior to the revision of the Education Ministry
guidelines in 2003, English education was based purely on grammar-translation.
The new version of the curriculum guideline places emphasis on developing

students’ basic practical communication abilities such as listening and speaking.
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On the other hand, working adult Japanese learners employ the services of
private tutors or English academies and have English lessons at least once a
week.

The paper first provides a context for the study by critically evaluating the
existing literature on English pronunciation models. This is followed by the
methodology in which the background of the learners, the sample text, and the
process of the study are discussed. In the result and analysis section, the
phonemic transcriptions of the written text of the dialogue based on the
Received Pronunciation (RP) model and of the learners’ performance are
presented and analyzed. Finally, the implications of these findings for teaching
pronunciation to Japanese learners of English are discussed in section four.

A major significance of this paper is that while American English (General
American) is widely used in Japan, the UK. Australia, and New Zealand are
popular destinations for Japanese students either for exchange programs,
homestays, working holidays or further studies. These countries use the British

English (Received Pronunciation) model.

Literature review

Received Pronunciation (RP) is a term used to describe a variety of English
pronunciation that is long considered as the standard for British English. It is
also known as BBC English, Oxford English, or Queen’s English. It is not a
fixed or uniform accent, but rather a range of accents that share common
features, such as the pronunciation of certain vowels and consonants, the stress
and intonation patterns, and the use of certain words and grammatical
structures. RP is often associated with high social status, education, and
authority within the UK, and by extension, it has been regarded as a model of
pronunciation for English learners globally. RP’s non-regional characteristic

makes it a neutral model that could theoretically facilitate international
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communication (Wells, 1982). The model has been traditionally favored in
English teaching due to its perceived clarity and thought to be easily
understood worldwide (Cruttenden, 1989).

Although RP has been a dominant model, it is not the only model of English
pronunciation. Others include the General American (GA), Estuary English (EE),
and World English models. Each of these models reflects a different relationship
with RP. For example, GA exists as a distinct standard with its roots in
American English; EE is often viewed as a modern, accessible counterpart to
RP within the UK, indicative of shifting social identities; and Global English
propose a reimagined framework for understanding English pronunciation, one
that de-emphasizes traditional norms in favor of functional communication
across linguistic boundaries (Jenkins, 2000). These models not only highlight
linguistic differences—such as in their vowel systems, consonant articulation,
and prosodic features—but also signal varied social and cultural implications,
from the prestige traditionally associated with RP to the democratizing ethos
of Global English.

A critical area in the research on RP within the context of English language
teaching and learning is the methods and criteria for identifying and measuring
RP features in speech samples. Establishing a systematic approach to this
process is essential for the accurate analysis and teaching of RP. Scholars such
as Cruttenden (2014) have outlined specific phonetic and phonological
characteristics that typify RP, including vowel quality, con-sonantal articulation,
and prosodic features such as stress and intonation patterns. These
characteristics serve as a foundation for empirical studies and pedagogical
applications alike. Techniques for measuring these RP features in speech
samples often involve phonetic or production analysis, acoustic analysis and
perceptual analysis and corpus-based analysis with local frequency

measurements. Phonetic analysis directly measures how sounds are produced
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by speakers. Techniques can involve analyzing recordings of speech or
observing speaker articulation. Speech samples are transcribed using the
International Phonetic Alphabet (IPA) and compared with the RP reference
pronunciations in dictionaries or textbooks (Riza et al., 2021). The acoustic
analysis method focuses on the physical properties of sound waves produced
during speech. Researchers use specialized equipment to measure things like
pitch, formants, and duration. Wikstrom’s (2013) study on the acoustic
properties of the LOT and THOUGHT vowels in RP was based on this method.
That study contributed to phonetic science by offering empirical data on the
variability and standards of these vowels sounds. Perceptual analysis involves
asking native or non-native listeners to rate target speech samples on a scale
of how RP-like they sound, or to identify the accent or region of the speakers.
A study by Harrington et al. (2000) focused on the acoustic and perceptual
analysis of monophthongal vowel changes in RP as observed in the Queen’s
Christmas broadcasts. This study high-lighted how vowel sounds in RP have
shifted over the years, offering valuable information for pronunciation teaching
that aligns with contemporary speech patterns How-ever, the method can
easily be influenced by such factors as the familiarity and exposure of the
listeners to RP. Corpus-based analysis with local frequency measurements as
used by Ahlers (2023), relies on existing recordings or written text (corpus) to
analyze sound changes. However, unlike traditional production analysis, it
doesn’t directly measure individual speech production. Instead, it focuses on
how often specific sounds appear in certain contexts within the corpus.

Despite its widespread acceptance, the exclusive use of RP as a teaching model
in EFL classrooms has faced criticism for several reasons. First, the global
spread of English has led to the emergence of numerous “World Englishes,”
such as Singapore English, Indian English, etc., each with its own valid

phonological system. Jenkins (2000) argues that insisting on RP may not only
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be impractical but also irrelevant for learners who will more likely use English
with speakers from a variety of linguistic backgrounds, not just native RP
speakers. Also, Digital media and globalization have significantly altered the
perceptions and usage of Received Pronunciation (RP) in contemporary
settings. As global communication channels expand, including platforms like
YouTube, SNS, and international broadcasting, diverse English accents are
gaining prominence, reducing the traditional dominance of RP as the standard
for English pronunciation. This exposure has democratized language learning,
with learners now often choosing accents that align with their personal or
professional goals rather than adhering strictly to RP. Finally, the perception of
RP as a ‘neutral’ accent is increasingly questioned. Seidlhofer (2011) points out
that what is considered clear or neutral can vary significantly across different
linguistic communities. Thus, teaching RP might inadvertently prioritize one
form of English at the expense of others, potentially marginalizing learners’
own linguistic identities.

This phenomenon highlights a shift towards a more fluid and socially stratified
model of RP. As RP evolves, it becomes increasingly important to examine how
linguistic practices intersect with social dynamics. Thus, emphasizing the need
for ongoing research to understand the contemporary realities of Received

Pronunciation within the global context of English usage.

Methodology

The learners in the dialogue are both working-class Japanese adults in their
mid-thirties. Learner A (speaker A in the dialogue) is a beginner-level Japanese
male. He has been taking English lessons for about two years. Learner B is an
intermediate-level Japanese female. She has also been taking English lessons
for over five years and has a TOIEC score of 700. Both learners like to travel a

lot and went on a three-month round-the-world trip in 2019. This is the
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background against which this study is undertaken.

Since the study’s goal was to identify and measure RP features in the learners’
speech, a standardized reading passage was used. This helped provide a more
natural flow of the learners’ speech while still offering control over the content.
The sample text for the study was a short dialogue about two friends catching
up. The topic was chosen because of its neutrality to avoid eliciting strong
emotions. Also, the text register was not too casual or colloquial, but not too
formal either. The length of the text was about 40 seconds. This was enough
to include a variety of sounds and words and still allow for a focused analysis.
The text was transcribed into the IPA symbols using a transcription software,
Phonetizer for Windows (2016).

The learners were allowed to practice reading the dialogue several times and
the recording was done only after they indicated their readiness. The
recording was done in a quiet environment using a handheld recorder and the
researcher took time to check and ensure the quality of the microphone and
recorder. After the session, the audio file was analyzed using the phonetic
analysis method.

Appendix i is a sample of the given text of the dialogue. Appendix ii is a
phonemic transcription of the text of the dialogue based on the Received
Pronunciation model (RP). Appendix iii is a phonemic transcription of the
recording of the dialogue performed by the learners. The audio recording can

be accessed by scanning the QR code below,
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Result and Analysis

Segmental aspects
Vowels
Vowels are speech sounds that are produced when air flows freely from the
lungs through the vocal cords to the mouth without any blockages (Roach,
1992). English has 20 vowel sounds, which are grouped into three categories:
short vowels (like /1/ in “bit”, /&/ in “bet”, /a/ in “cat”), long vowels (like /i:/ in
“beat”, /u:/ in “boot”), and diphthongs, which are complex sounds that begin
with one vowel sound and glide into another (like /a1/ in “bite”, /ou/ in “boat”).
When pronouncing vowels, several factors are considered (McMahon, 2002):
Tongue Position - Depending on the part of the tongue that is highest, vowels
can be front, back, or central. High tongue position produces front vowels like
/1/, back vowels like /u:/, and central vowels like /9/.
Jaw Height - This describes how open or closed the jaw is, affecting whether
vowels sound high, mid, or low like /i:/, mid like /€/, or low like /a/.
Lip Position - Vowels may require rounded or spread lips.
Tension - This refers to how tense or relaxed the muscles are in the vocal
tract during the pronunciation. Tense vowels like /i:/ contrast with lax vowels
like /1/
Errors in these aspects can lead to mispronunciations. The learners in the
study confused /1/ (as in “bits”) with /i:/ (as in “beats”) and used unrounded
/a/ in “lovely” instead of the rounded /A/ sound. For instance, both learners
pronounced /i:ts/ instead of /i1ts/ and learner B used the lax vowel in “what’s
been /bin/ happening” (line eight) in place of the tense /bin/. Also, in “short
delay”, she used /dilei/ in place of /dr'ler/ and /a/ dzani:/ rather than 3./
dz3:ni/ for “journey.” Learner B's use of an unrounded /a/ lavli/ is a de-viation
from the rounded /a/ Iavli/ in “tea would be lovely” (line four). Also, in “just

one short delay” (line two), she pronounced /wan/ in place of /wan/. These
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variations mainly involve the sounds /a/, /a&e/, and /a/, which she consistently
pronounced as /a/. In the first line, Learner A pronounced /hav a gud/ rather
than /hav o goud/ journey. Learner B mispronounced /men’tfesta/ as
/man’tfesta:/. She also pronounced / € enk “ju/ in place of / 8 @enk “ju/. This,
according to Thompson (2001) is due to the tendency for Japanese learners to
pronounce /A/, /a&/, and /o/ as /a/. Carruthers (2005: 20) more aptly explains
that learners “more likely substitute a combination of a reduced vowel sound
followed by /r/ (/a/ or other reduced vowel plus /r/) with a long full vowel
sound.” Thus, Manchester is pronounced /mantfesta:/.

Consonants

Unlike vowels, consonants are produced by obstructing airflow in some way in
the lar-ynx (Richards et al, 1985: 59). English has 24 consonants differentiated
by their voic-ing, manner of articulation (how airflow is obstructed), and point
of articulation (where in the mouth the obstruction occurs) (Roach, 1992).
McMahon (2002) adds a fourth category, oral and nasal. Challenges arise for
learners, especially from backgrounds like Japanese, where certain English
sounds do not exist.

Although there was only one instance of it in the dialogue, the learners did not
seem to have the problem of pronouncing the /v/ which most linguists
recognize is a problem for Japanese learners (Avery & Ehrlich, 1992;
Thompson, 2001). The learners might have been conscious of their
pronunciations, or they might have picked up some of the foreign accents from
their extensive travels around the world.

On the other hand, both learners tended to replace the voiced dental fricative
/ 0 / (as in “thing”) for the alveolar fricative /s/ (as in sing) (see, /samsin/ (line
three) and /senk ju/ (line four). Thompson (2001) captured the essence of this
problem when he noted that because of the absence of these English

consonants in Japanese, learners often tended to substitute / 6 / for /s/ and
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/0/ for /z/. Learner B also seemed to substitute /3/ in /pleza/(as in measure
and pleasure) (line five) with /d3/ (as in “judge”). Thompson (2001) rightly
observes that Japanese learners tend to confuse /3/ and /dz/ because of the
seemingly complimentary distribution of these consonants before certain
vowels. Japanese often produce words like measure /mezo/ and major
/meidsa/ similarly, and this can really be confusing to native speakers.
Furthermore, the English /f/ and /h/ are often difficult for Japanese learners
to pronounce (Lambacher et al., 2001). This was observed in Learner A’s
deviation from RP in his pronunciation of /kadi/ (cahee) rather than /kofi/
(coffee) (line three). The /¢/ is a rather weak voiceless bilabial fricative that is
midway between the English /f/ and /h/. It is part of the consonant inventory
of Japanese that is not found in English (Ladefoged & Maddieson, 2021). Since
/1/ is not part of the Japanese consonant, learners tend to substitute it for /¢/.
Other instances of deviation from RP in the recording are in “kettle”/ketl/ (line
seven) which Learner A pronounces as /ketor/. Aoyama et al. (2004: 234)
observes that Japanese learners “seem to perceptually assimilate both English
liquids (/1/ and /r/) to Japanese /r/.” The Japanese liquid consonant, /r/, does
not exactly correspond to the English liquid /r/ or /1/, but can be said to be
midway between the two English consonants (Ohata, 2004). It is a liquid
approximant in which the exact point of articulation is not specified. Learner
B seemed to drop the glide /w/ in /wud/ (line four). Although this was not the
case with Learner A, Japanese learners tend to have problem pronouncing /y/
and /w/ in word-initial position and may even omit these sounds (Avery &
Ehrlich, 1992). It is not uncommon to hear words like year /jia/ pronounced
/ia/. This can be at-tributed to the lack of jaw movement and the lesser
degree of lip rounding by learners in the production of /w / (Thompson, 2001)
Syllables

A syllable is a single unit of sound in a word that typically includes a vowel
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sound, possibly with consonants before or after it (OALD, 1995). English allows
for both open syllables, ending in vowels (like the /bi:/ in “be”), and closed
syllables, ending in consonants (like the /keet/ in “cat”).

The learners in the recording did not seem to have much difficulty with
English syllable construction. However, it is worth mentioning here that most
Japanese learners tend to have syllable-related challenges in English (Avery &
Ehrlich, 1992; Nakai, 2005). While English permits both open and closed syllable
types, Japanese allows only open syllable type. This means that word-end
consonants as well as consonant clusters are not possible in Japanese (Ohata,
2004). Japanese learners often struggle with closed syllables and consonant
clusters due to this restriction by their native language, which favors open
syllables. This leads to vowel epenthesis, where they might insert extra vowel
sounds, as in pronouncing “school” as /sukuru/ instead of /sku:l/, which
disrupts the rhythm and clarity of English speech (Pei, 1996:). This phenomenon
is referred to as ‘epenthesis’ (Avery & Ehrlich, 1992; Celce-Murcia et al.,, 1996).
However, this insertion of vowels disrupts the rhythm and intonation of
English, which help to convey meaning and emotion in spoken English, and

ultimately affects its intelligibility (Nakai, 2005).

Suprasegmental aspects

We shall now discuss the suprasegmental problems in the recording.

Stress pattern and rhythm

Stress is mainly achieved in English by using the reduced vowel or schwa /a/.
(Ohata, 2004) and there are two levels of stress in English speech: word (level)
stress and sentence (level) stress or rhythm. On the word level, English is
categorized as a “stress-accent language” (Grimson, 1989). Simply put, there is a
reduction in weight of some syllables and vowels in English language. On the

sentence level, it is a “stress-timed language” (Catford, 1977). This means that
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only content words (words that carry meaning) gain prominence while function
words are weakly pronounced.

In the recording, the learners seemed to be insensitive to changes in vowel
quality and as such seemed to stress all the syllables of a word equally in most
cases. Instances of this can be heard in Learner A's pronunciation of
“something” /“sam, 6 1/ as /‘sam’sin/, and Learner B's pronunciation of
“Manchester” /‘maentfesto/ as /‘man'tfest'a:/ They also seemed to give each
word in a sentence equal amount of prominence so that it deviated from the
characteristic rhythm of English. This is most likely due to the absence of a
reduced vowel corresponding to the English schwa /a/, and the fact that
Japanese, in contrast to English is a syllable-timed language in which each
syllable or word is pronounced with equal stress regardless of whether they
carry meaning or not (Ohata, 2004). Japanese learners tend to use their native
language rhythm in English and pronounce all the syllables in equal duration.
Consequently, to their native listeners, Japanese learners may sound “staccato-
like, and difficult to understand. (Ohata, 2004).

Intonation

Intonation can be described as the movement or variation in pitch which often
affects the meaning of an expression (Ranalli, 2002). This pitch movement (a
rise or fall in tone or both) can take different combinations (e.g. rise-fall-rise, fall-
rise fall, etc.). English is characterized by a final rising intonation in such
instances as, yes/ No questions, question-tags (check), etc. and by a final rising-
falling intonation as used in wh-word questions, statements, commands,
question-tags (chat), lists, etc. (Ohata, 2004).

Japanese learners tend to rely heavily on the narrower pitch range of Japanese
intonation patterns, ignoring the wider pitch range of English intonation
(McCarthy, 1978). This can be heard in the recording, especially in Learner A’s

exaggerated use of the rise tone in lines one and three. Furthermore, Japanese
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speakers often use a high or low rise in intonation whenever there is a
question mark, regardless of the context or type of question (whether it's a
question-word question or a yes-no question). Additionally, Japanese intonation
patterns differ from those in English. In English, meaning can be conveyed
through intonation, while in Japanese, it is typically expressed using markers
(Taniguchi, 2009).

Connected speech

Connected speech refers to the tendency in English to “simplify and link words
together in the stream of speech, in order to help the language flow
rhythmically.” (Roberts, 2012: 1). Simply stated, it refers to language as it is
used in a real-world conversation. According to Roberts (2012), the features of
connected speech are assimilation, elision, catenation, intrusion, and weak and
strong forms.

In the recording, the learners seemed to have an interesting mix of foreign and
Japanese pronunciations. For instance, Learner A made good use of
assimilation in “Did you..”/didzo/ (line one), “Would you..” /wudzo/ (line three)
and elision in “Oh let me..” /le mi/ (line seven). Yuzawa (2007: 102) notes that
many Japanese learners are aware of how certain sounds blend together in
English. For example, when ‘did" and ‘you’ are spoken quickly, they merge to
sound like ‘didja’. This blending, known as catenation, is evident in Learner B's
pronunciation of ‘out of as /av tov/ (line six), Learner A’s ‘kettle on’ as /keto
ron/ (line seven), and Learner B’s ‘since last time’ as /sins ‘las ‘taim/ (line eight).
The use of the weak and strong forms are the most important features of
connected speech. Therefore, the tendency of both learners to use the strong
form in all words seemed to make their language sound “unnatural and over-
formalized”, thus, making it difficult for the listener to identify the main points
of the discourse (Steele, 2005). Basquille (2011: 6) accurately observed that

Japanese learners typically struggle with recognizing or using the schwa
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sound- which as mentioned earlier is a quick, un-stressed vowel sound common
in English- as well as with the blending of words in connected speech. These
features are challenging for Japanese learners because they do not exist in the
Japanese language. Consequently, Japanese speakers often find it difficult to
produce and comprehend the natural flow of English speech, where these
elements are frequently used. This claim is also supported by Yuzawa (2007)
who points to the tendency of Japanese learners to pronounce English word by

word due to their unfamiliarity with the concept of linking.

Teaching implications

This paper has important teaching implications for ESL educators in
addressing pronunciation issues specific to Japanese learners of English. First,
it can help teachers identify the specific areas of difficulty that their students
may face, such as consonant clusters (e.g., /spl/, /str/), vowel length (e.g., /i/ vs
/1/), or intonation patterns (e.g., rising vs fall-ing). Second, it can inform the
selection and design of instructional materials and activities that target these
areas and provide meaningful practice and feedback. For example, teachers
can use minimal pairs, tongue twisters, or dialogues to help students improve
their pronunciation accuracy and fluency. Third, it can raise teachers’
awareness of the factors that influence pronunciation development, such as
motivation, identity, or expo-sure to native speakers. By understanding these
challenges and implications, teachers can better support their students’
pronunciation goals and needs (Tsunemoto & McDonough, 2020; Diaz, 2016).

The following paragraphs are focused on a discussion of the specific ways that
the improvement of Japanese EFL learners’ pronunciation can be facilitated.

The first is the focus on phonetic training. Given that the learners in the
recording struggle with certain English phonemes that do not exist in

Japanese, such as the schwa sound and specific consonant blends, targeted
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phonetic training can be crucial. Educators should incorporate exercises that
help students recognize and produce these sounds accurately (Celce-Murcia et
al, 2010).

Next is connected speech practice. The study highlights the difficulty Japanese
learners have with connected speech features like catenation and assimilation.
Teachers should integrate practice that focuses on these aspects, using
listening and speaking activities that simulate real-life conversations where
connected speech is prevalent (Field, 2003). Also, to help learners get
accustomed to the natural flow of English, increased exposure to native speech
through media such as films, podcasts, and conversations with native speakers
can be beneficial. This can help learners develop an ear for the rhythm and
intonation patterns of English (Vandergrift & Goh, 2012)

Another way to improve pronunciation is through explicit teaching of stress
and intonation patterns. Japanese is a mora-timed language, whereas English is
stress-timed. Educators should explicitly teach the stress and intonation
patterns of English, helping students understand and practice the differences.
This can be done through drills, shadowing exercises, and rhythmic practice
(Dauer, 1993). In addition, utilizing technology, such as language learning apps
and software that offer pronunciation feedback, can provide learners with
immediate, individualized guidance. Tools like speech recognition software can
help students practice and improve their pronunciation autonomously (Levis,
2007).

Teachers should also be aware of the cultural factors that might affect
Japanese learners, such as the fear of making mistakes in front of others.
Creating a supportive and low-stress learning environment can encourage
students to practice speaking without fear of embarrassment (Horwitz et al,
1986).

Finally, Pronunciation practice should not be isolated but integrated into
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communicative activities in the language classroom. Role-plays, simulations, and
interactive tasks that require the use of accurate pronunciation in meaningful

contexts can enhance both fluency and pronunciation skills (Gilakjani, 2012).

Limitations of this study

The learners in the dialogue were both allowed some time to practice reading
the text before recording. Since the aim of the study was not to check their
reading skills rather their pronunciation skills, it made more sense recording
only after they had become confident to do so. However, it is accepted that this
might have affected the performance of the learners. They might have become
conscious of their pronunciations and might have performed differently had the

dialogue been spontaneous.

Conclusion
There are fundamental phonological differences between English and most
Asian languages, both in their segmental and suprasegmental features. These
differences account for the difficulties the learners in these countries encounter
in English pronunciations. While the debate for a more relaxed model of
English pronunciation continues, teachers of Japanese learners can facilitate
the improvement of their students by introducing interesting pronunciation

activities in the classroom.

References
Ahlers, W. H. (2023) Consonantal Sound Change in American English An
Analysis of Clustered Sibilants. Cambridge University Press
ASHA. (n.d). Phonemic Inventories and Cultural and Linguistic Information
Across Languages. https://www.asha.org/Practice/multicultural/Phono/

Asian EFL Journal. (n.d.). Phonological Differences between Japanese and

(62)



An Analysis of Pronunciation Challenges for Japanese EFL, Learners: A Case Study of Two Adult Japanese Learners of English  Hirata Ekwueme MacPaul C.

English: Several Potentially Problematic Areas of Pronunciation for
Japanese ESL/EFL Learn-ers. https://www.asian-efl-journal.com/main-
editions-new/phonological-differences- between-japanese-and-english-
several-potentially-problematic-areas-of-pronunciation-for-japanese-eslefl-
learners/index.htm

Aoyama, K., Flege, J. E., Guion, S. G., Akahane- Yamada, R, & Yamada, T.
(2004), Perceived phonetic dissimilarity and L2 speech learning: The case
of Japanese /r/ and English /1/ and /r/, Journal of Phonetics 32, 233-250.

Avery, P., & Ehrlich, S. (1992), Teaching American English Pronunciation,
Oxford, U.K: Oxford University Press.

Basquille, A. (2011), Phonology: Helping low- level learners with connected
speech (online). Retrieved from http://english-courses-dublin.com/storage/
connectedspeech.pdf

Carruthers, S.W. (2005), Pronunciation difficulties of Japanese speakers of
English: Predictions based on a contrastive analysis(online). Retrieved
from http://www.hpu.edu/CHSS/LangLing/TESOL/ProfessionalDevelome
nt/200720TWPspring07/car ruthers_5-1.pdf

Catford, J.C. (2002), Fundamental problems in phonetics, Edinburgh University
Press.

Celce-Murcia, M., Brinton, D.M., & Goodwin, J.M. (1996), Teaching
Pronunciation: A Reference for Teachers of English to Speakers of other

Languages, Cambridge: Cam-bridge University Press.

Celce-Murcia, M., Brinton, D. M., & Goodwin, J. M. (2010). Teaching Pronunci-
ation: A Course Book and Reference Guide. Cambridge University Press.

Chujo, J. (2010), Designing English pronunciation materials: Based on affectives
for English learners in a Japanese university. In Reinelt, R. (ed.) (2010) The
new decade and (2nd) FL Teaching: The initial phase, Rudolf Reinelt

(63)



BUHOREE NSCERMERE 48 56 48 1 77

Research Laboratory EU Matsuyama, Japan, p. 20 - 30.

Coto Academy. (2023). 7 Differences Between Japanese and English Language.
Re-trieved from https://cotoacademy.com/7-differences-between-japanese-
and-english-language/

Cruttenden, A. (1989), An Introduction to the Pronunciation of English, London:
Edward Arnold.

Cruttenden, A. (2014). Gimson’s Pronunciation of English (8th edition). London:
Routledge.

Curriculum guideline of the MEXT. (2007) (online). Retrieved from http://www.
mext.go.jp

Dauer, R. M. (1993). Accurate English: A Complete Course in Pronunciation.
Prentice Hall Regents.

Diaz, A. (2016). Towards improving Japanese EFL learners’ pronunciation: The
impact of teaching suprasegmentals on intelligibility. Asia-Pacific Journal
of Language in Education, 2(0), 69-87.

Field, J. (2003). Promoting perception: Lexical segmentation in L2 listening. ELT
Jour-nal, 57(4), 325-334.

Gilakjani, A. P. (2012). The significance of pronunciation in English language
teaching. English Language Teaching, 5(4), 96-107.

Harrington, J., Palethorpe, S., Watson, C., (2000). Monophthongal vowel changes
in Received Pronunciation: An acoustic analysis of the Queen’s Christmas
broadcasts. Journal of the International Phonetic Association 30, 63-78.

Hancock, M. (2003), English Pronunciation in Use, Cambridge: Cambridge
University Press.

Hattori, S. (1951), Onseigaku (Phonetics), Tokyo: Iwanami Shoten.

Horwitz, E. K., Horwitz, M. B., & Cope, J. (1986). Foreign language classroom
anxiety. The Modern Language Journal, 70(2), 125-132.

(64)



An Analysis of Pronunciation Challenges for Japanese EFL, Learners: A Case Study of Two Adult Japanese Learners of English  Hirata Ekwueme MacPaul C.

Jenkins, J. (2002), The Phonology of English as an International Language,
Oxford: Oxford University Press.

Ladefoged, P., & Johnson, K. (2014). A Course in Phonetics (7th ed.). Cengage
Learning.

Ladefoged, P., & Maddieson, 1. (2021). The Sounds of the World’s Languages.
Wiley-Blackwell.

Lambacher, S., Martens, W., Nelson, B., & Berman, J. (2001), Identification of
English voiceless fricatives by Japanese listeners: The influence of vowel
context on sensitivity and response bias. Acoustical Science and
Technology, 22(5), 334-343.

Levis, J. M. (2007). Computer technology in teaching and researching
pronunciation. Annual Review of Applied Linguistics, 27, 184-202.

MacCarthy, P. (1978), The Teaching of Pronunciation, Cambridge: Cambridge
Universi-ty Press.

McMahon, A. (2002), An Introduction to English Phonology, Edinburgh:
Edinburgh University Press.

Nakai, F. (2005), The role of pronunciation in communication. The Language
Teacher, 29(11), 13-19.

Ohata, K. (2004), Phonological differences between Japanese and English:
Several problematic areas of pronunciation for Japanese ESL/EFL
learners. Asian EFL Journal 6 (4), 1-19.

Oxford University Press, (1995), Oxford Advanced Learner's Dictionary,
Oxford: Oxford University Press.

Pei, M. (1996), Glossary of Linguistic Terminology, New York: Columbia
University Press.

Ranalli, J.M. (2002), Discourse intonation: To teach or not to teach? Birmingham:
University of Birmingham (online). Retrieved from http://www.birmingham.

ac.uk/Documents/college-artslaw/cels/essays/csdp/Rannali4.pdf

(65)



BUHOREE NSCERMERE 48 56 48 1 77

Randomwire. (n.d.). How To Tell The Difference Between Asian Languages.
https://randomwire.com/how-to-tell-the-difference-between-asian-
languages/comment-page-1/

Richards, J., Platt, J., & Weber, H. (1985), Longman Dictionary of Applied
Linguistics. Great Britain: Longman.

Riza, Aning & Kawakip, Akhmad. (2021). Utilizing the Phonetic Transcription
of IPA (International Phonetic Alphabet) to Avoid EFL Students Miss-
Pronunciation. Accessed May 12, 2024 from https://www.researchgate.
net/publication/351310101_Utilizing_the_Phonetic_Transcription_of IPA_
International_Phonetic_Alphabet_to_Avoid_EFL_Students_Miss-
Pronunciation

Roach, P. (1991), English Phonetics and Phonology, (2nd edition), Cambridge:
Cambridge University Press.

Scarcella, R, & Oxford, R. (1994), Second language pronunciation: state of the
art in instruction, System, 22(2), 221-230

Seidlhofer, B. (2011). Understanding English as a Lingua Franca. Oxford: Oxford
University Press.

Steele, V. (2005), Connected speech (online). Retrieved from http://www.
teachingenglish.org.uk/articles/connected-speech

Taniguchi, M. (2009), English phonetics: Japanese learner's weak points in
English pronunciation, rhythm and intonation. Fukuoka: Seinan Gakuin
University English Leadership Development workshop (online). Retrieved

from http://www.seinan-gu.ac.jp/syakai/school/pdf/090822taniguti.pdf

Thompson, 1. (2001), Japanese speakers. In M. Swan & B. Smith (Eds.) Learner
English: A Teacher’s Guide to Interference and other Problems (2nd
edition) pp. 296-309. Cambridge, U.K: Cambridge University Press.

Tsunemoto, A. & McDonough, K. (2020). Exploring Japanese EFL learners’

(66)



An Analysis of Pronunciation Challenges for Japanese EFL, Learners: A Case Study of Two Adult Japanese Learners of English  Hirata Ekwueme MacPaul C.

attitudes toward English pronunciation and its relationship to perceived
accentedness. Language and Speech, 64(1), 24-34.

Vance, T. (1987), An introduction to Japanese phonology, Albany: State
University of New York Press.

Vandergrift, L., & Goh, C. C. (2012). Teaching and Learning Second Language
Listening: Metacognition in Action. Routledge.

Vinidictov, A. (2010). Phonetizer (Software) version 2.7.1 [EN]. https//www.
phonetizer.com

Yuzawa, N. (2006), Improving transcription for Japanese learners of English.
The Economic Journal of Takasaki City University of Economics, 49(1), pp.
43~63. Retrieved from http://wwl.tcue.ac.jp/homel/k-gakkai/ronsyuu/
ronsyuukeisai/49_1/yuzawa.pdf

Wikstrom J. An acoustic study of the RP English LOT and THOUGHT vowels.
Journal of the International Phonetic Association. 2013;43(1):37-47.
doi:10.1017/50025100312000345

Walker, R. (2010). Teaching the Pronunciation of English as a Lingua Franca.
Oxford: Oxford University Press.

Wells, J. C. (1982). Accents of English. Cambridge: Cambridge University Press.

Yuzawa, N. (2007), Teaching English Pronunciation 1. The Economic Journal of
TCUE, 50(1), pp. 95~107. Retrieved from http://wwl.tcue.ac.jp/homel/
k-gakkai/ronsyuu/ronsyuukeisai/50_1.2/yuzawa.pdf

Appendix i

A: Did you have a good journey yesterday?

B: Not too bad, just one short delay waiting in Manchester.
A: Good. Would you like something to drink? Tea, coffee -7
B: Tea would be lovely. Thank you.

A: It's great that we could meet today.
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B: It's a real pleasure and it's not out of my way at all.
A: Oh, let me put the kettle on.
B: Yes, then we can catch up on what's been happening since last time.
Appendix ii
A’didzo av o ‘god ‘dz3ni ‘jestadel ||
B: ‘not tu: ‘beed | dgost wan ‘[ot drler ‘wertiy m ‘meentfesto ||
A: ‘god || wadzo ‘laik ‘som 6 1 to ‘drink || ‘ti: | ‘kafi: ||
B: ‘ti: wod bi ‘Iavli: | 6 eepk ju: ||
A: 1ts ‘grert 0ot wi kod ‘mi:t to'dei ||
B: 1ts o ‘r1al ‘ple3o on 1ts not avt ov mai ‘wer ot o1l ||
A: ou | let mi: ‘put da ‘ketl pn ||
B: jes | den wi: kon ‘keetf Ap pn ‘wots bi:n ‘haeponin sms laest taim ||
Appendix iii

: di'dzu: ‘hav a ‘god ‘dzani ‘jesta’dei ||

- ‘not tu: ‘bad | ‘dgast ‘wan ‘fot ‘di'lei ‘weitin in ‘man’tfesta: ||

:‘gud || wu'dzu ‘laik ‘samsin tu ‘drink || ‘ti: | kadi: |
: ‘Iits ‘gret ‘Oat ‘wir ‘kud ‘mi:t ‘tu'dei ||

: ‘Iits o ri:al ‘pledss: | and i:its ‘not ‘avt ov mai ‘wei a'to:l ||

A
B
A
B: ‘ti: ‘ud bi: lavli: | ‘senk ju: ||
A
B
A: o | le mi: ‘put do ketor on ||
B

: jes || ‘0en ‘wi: ‘keen ‘kee'tf Ap ‘Dn ‘wats bin ‘heeponin ‘sins ‘las ‘taim ||
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